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1. Aims, scope and principles

The curriculum needs to motivate learners, allowing them to see the value in what they are learning
and create a culture of success so they expect to succeed.

Based on Vrooms expectancy theory: Motivation = value x expectancy

This means the curriculum is focused on knowledge and skills that pupils will need for next steps in
education and independent living.

The use of the unit awards allows us to build on the students’ interests, make relevant connections
whilst progression charts allow us to monitor learning to ensure a balanced, as well as broad
curriculum

This then becomes the focus for adjustments made to the curriculum. This might mean, for
example, emphasizing audience and purpose in English and developing typing skills alongside their
writing and spelling targets as part of a power point presentation of their history topic.

The curriculum extends out of the classroom into areas such as choosing what they would like for
dinner, understanding healthy recipes and helping prepare the meals.

2. Curriculum

Given the needs of the learners and the adjustments that may need to be made, we need an
organising structure for the curriculum. If on specific days we may see adaptions by the teachers to
cover any gaps or take advantage of learning opportunities i.e. linking a study of the Egyptians to
counting systems to support a fluent understanding of numbers.

The curriculum is based around AQA unit awards mapped to the national curriculum and linked

to our knowledge and progression charts. As far as possible the school will keep to a functional

focus especially for English and maths, gradually leading to entry level functional skills practice and
the work of the key stage 3/4 classroom.

Assessment sheets allow leaders to identify any gaps in learners knowledge.

The curriculum is progressive as each unit builds on previous learning from either the same topic
ie.

e Chronological knowledge

o Different aspects of climate, or

o Developing skills i.e. understanding character creation in one text and applying this to a
more challenging text

e Working at a different level i.e. moving from a unit at entry level to a matching unit at level 1
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e Connections across the curriculum i.e. a PSHE unit on crime leads to motivating learners to
look at America/crime statistics, enabling us to look at how to present data in maths

e Natural links i.e. a study of Pompei in the Rome unit provides a context for teaching
volcanoes in the following geography unit

We encourage flexibility and teachers look for learning opportunities as they arise and the
small classes mean that teachers can quickly spots gaps in learners knowledge or curiosity,
and adapt the scheme of work as appropriate. Assessment sheets ensure that the core
knowledge and skills are still covered.

In key stage 3 and 4 learners will follow a functionals skills curriculum moving from entry level to
level 1 or 2 as appropriate. To add breadth to their curriculum they will also follow a BTEC first or
Introductory BTEC curriculum in business and applied science.

Timetable

For the KS2 classroom this ensures a balanced curriculum and includes a DIRT (Dedicated
Improvement and Reflection Time) session every 4 weeks.

For the KS3/4 classroom this is based on the BTEC guided learning hours and functional skills
curriculum along with the use of unit awards to provide breadth.

The key stage 2 foundation subject topics, especially science are planned to both provide a
broad understanding of the world but also to provide the underpinning knowledge needed for the
BTEC first in applied science or to support the functional skills curriculum.

Unit awards

Several AQA Award units are chosen for each subject area and throughout the teaching term
assessments alongside the unit outcomes take place. Evidence through worksheets completed,
student work and photographs of activities are collected to mark the learning taking place.

The units set out clearly what learning outcomes need to be achieved and the evidence required.
The teacher is free to deliver this content in the most appropriate way for their students: there are
no set specifications, schemes of work or resources. The scheme of work will be created based on
a relevance and the needs of learners. These will be linked to the progression charts to ensure
coverage.

Page | 3



Unit Award Scheme

73501 ANCIENT EGYPT

Insuccessfully completine this unit, the Learnerwill hawe

Evidence needed

lorderonatimelineatleast fourimportant dates inthe history of ancient Ezypt
Student completed work

2 identify BEzypt and the river Nile ona map

Student completed work

Fwhythe river Nile was important

The progression documents mean that all learners may be accessing the same curriculum but
studying it at different levels of understanding. This means that anybody joining the school can be
taught at an appropriate level depending on their prior knowledge and abilities. This is because no
matter what unit they're doing our progression documents enable them to study the topic at
an appropriate level.

Count from 0 in multiples of 4, 8, 50 and | =
100. Find 10 or 100 more or less than a
given number.

context and calculate intervals
across zero.

in context.
= Count forwards and

67,3, itive and
negative whole numbers,

zero to indlude negative
numbers.

25 and 1000.

= Find 1000 more or less than

including through zero.

any given number up to

= Read, write, order and

'+ Read, write, order and compare

1000.

= Compare numbers with the

least
1000000 and determine the
value of each digit.

same number of decimal
placesup to two decimal | | Iso in Reading and
Writing Numbers)

places.

= Identify, represent and
estimate numbers using
different reprasentations

* Identify, represent and estimate
numbers using different
representations.

The blocks allow for progression across 3 years

Each term there are clear Non negotiables: this is the minimum knowledge that needs to be
remembered to ensure progression to the next topic,

An assessment tracker, allows for progress to be measured in each subject. Units start from pre-
entry level, to entry level and then level one and two.

Level two is the equivalent of a GCSE, so the levels prior are taught to help prepare our pupils and
give them the opportunity to reach further qualifications. The tracker is used to record which units
have been completed and which can be used taught next to ensure progress is being made. The
progression document helps teachers match the units to NC outcomes, plan the subject content for
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future years and to be able to show that the learners will be able to progress through the content,
ideally progressing through the levels to reach level 2.

Assessment is via the floor books, AQA unit awards and the tracking documents
Assessment grids are used to record learning and progress made throughout the terms.

Sample assessment sheet :

Subject Year English writing KS1 Levels Spring Block 1 targets
focus __Planning Vocabulary Planning __ Sentence level Sentencelevel  Textlevel Editing Grammar Purpose

Use appropriate
Samplocriorn | et 1 | sune specic e ks subordinating and Begi
write aboutin advance | ' EOPHIOPIC coordinating m

cojunctons

rate | Typing skils to support
Pt presentaton

= m — —

George George George

ety bortrs |

Any gaps

Strenghts beyond the above criteria

These are also used to ensure learners have the appropriate prior knowledge, building blocks to
undertake the next unit. We see building blocks as partly knowledge and skills but also in terms of
interest and motivation.

Examples of different types of building blocks :

continents/ oceans

Space/scale/population

History: theme of crime local area/
A [P statistics /PSHE
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This means by studying crime we introduce cities in America and we use these as a basis for map
work etc. Crime links to a historical concept of crime and punishment which allows us to look at
crime statistics in the local area as part of PSHE

Food chain

Food and Butterflv

nutrltlon
Life cycles —

Building on prior knowledge and applying this to specifics

Impact of

. significant figures
Describe changes S E

plus impact on
Britain
Significant events

Describe changes

Give reasons for
important Cause and effect
histortical events

Building on disciplinary knowledge
Pedagogy

To help learning staff will use the Path to Success as a model to support schemes of work
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TALK LED
APPROACHES

MODELLING
AND DEMOS

COLLABORATIVE i G ACTIVE
APPROACHES FIITTC L APPROACHES

Prior learning is supported by the 5 fingers diagram:

Linking learning

= 1. What are we learning?
+ 2. Why are we learning it? 2
= 3. How does this link to what we
= learnt/did last lesson? 1
= 4. How does this feed on from what
= we learnt last term
= 5. How does this link to other
learning?
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